
2019-2020 AP US History Summer Assignment 
Instructor: Mr. Zemaitis 
 
Welcome to AP US History! My name is Mr. Zemaitis and I am looking forward to working with 
you this fall. You will not have access to the course textbook for this summer assignment. 
Instead, you will initially receive a paper copy of the assignment, and an electronic copy will be 
made available the New Britain High School website at www.csdnb.org. This assignment is to 
help you build a fundamental knowledge base of US History and is intended to lay the 
foundation for the material to come for the remainder of the year. 
 
For most of you, this may be your first AP history class. To be successful, you will need to stay 
focused, stay organized, manage your time, and work hard. AP students must be prepared to 
do at least 6-8 hours of work outside the classroom per week. This may seem to be a lot, but I 
promise you that if you set aside time each day and don’t procrastinate, you will be fine. 
 
During the 2019-2020 school year, the class will explore US History from 1492 to the present. 
We will study the “big picture”, recognize trends, and examine the economic, social and political 
interactions of its citizenry. Also, as we learn about history, you will gain valuable skills so that 
you can successfully take the May 2020 exam. 
 
The purpose of this summer assignment is to get you jump-started on the AP US curriculum. 
Our textbook is 28 chapters long and we will have to cover the material in about 30 weeks in 
order to review for the AP exam. 
 
This summer assignment is due on September 5, 2019. It will be followed by a review and 
discussion of the material. A test on this material will occur on September 12th.  
 
You will be returning the following activities: 

1. Activity #1: Setting Up the AP Binder 
2. Activity #2: Native Cultures Pre-Columbus 
3. Activity #3: European Exploration in the Americas 
4. Activity #4: Columbian Exchange 
5. Activity #5: Spanish Colonial System 
6. Activity #6: The French, Dutch and English 

 
The packet represents about 2 weeks of AP work. Please do not procrastinate and wait until 
summer is almost over, the quality of the work will not be what it is supposed to be. If you 
properly pace yourself through the summer, the work will be completed before you know it. 
 
Good Luck! 
 
Mr. Zemaitis - zemaitis@csdnbstaff.org  
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Activity #1: Setting up the AP Binder 
 
Students will: 

● Acquire a 2” - 3” inch binder 
● Fill binder with college rule white-lined paper 
● Divide the binder into the following sections: 

○ Notes 
○ Homework 
○ Handouts 

 
Activity #2: Native Cultures Pre-Columbus 
 
Directions 
 
Students will use the following links to take notes on each of the following Native American 
cultural groups. These notes should be recorded into the note-taking section of the AP binder. 
Title the notes: Time Period One/Native American Cultures. Students will then use the notes to 
respond to the prompt below. The prompt response must be written in blue or black ink and be 
found in the homework section of the AP binder. The prompt response must be a 
multi-paragraph response that demonstrates best effort and will be considered the final copy. 
 
https://www.khanacademy.org/humanities/us-history/precontact-and-early-colonial-era/before-co
ntact/v/native-american-societies-before-contact  
 
https://www.khanacademy.org/humanities/us-history/precontact-and-early-colonial-era/before-co
ntact/a/southwest-indian-culture 
 
https://www.khanacademy.org/humanities/us-history/precontact-and-early-colonial-era/before-co
ntact/a/west-indian-culture 
 
https://www.khanacademy.org/humanities/us-history/precontact-and-early-colonial-era/before-co
ntact/a/northeast-indian-culture 
 
https://www.khanacademy.org/humanities/us-history/precontact-and-early-colonial-era/before-co
ntact/a/southeast-indian-culture 
 
https://www.khanacademy.org/humanities/us-history/precontact-and-early-colonial-era/before-co
ntact/a/plains-indian-culture 
 
The Prompt 
 
Explain how and why various native populations in the period before European contact 

interacted with the natural environment in North America. Consider the development of 

food sources, natural resources, and geography in the response. Cite textual evidence from 

all sources to support your claim. 
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Activity #3: European Exploration in the Americas 
 
Directions 
 
Students will read, highlight and annotate the following sources: “Imperial Rivalries” by Peter C. 
Mancall, “The Doctrine of Discovery” by Pope Alexander VI (1493), and a “Letter from Spain’s 
King Charles V to Francisco Coronado” (1540), Sir Francis Drake’s Attack on St. Augustine 
(1586) and the Spanish Armada (1588). NOTE: annotation means notes and comments 
added to a written piece or diagram. Students will use their annotations to respond to the 
prompt below. The prompt response must be written in blue or black ink and be found in the 
homework section of the AP binder. The prompt response must be a multi-paragraph response 
that demonstrates best effort and will be considered the final copy. 
 
The Prompt 
 
Explain the causes of exploration and conquest of the New World by various European 

Nations. Consider wealth, economic and military competition, and religion’s role in the 

response. Cite textual evidence from all sources to support your claim. 

 

Sources 
 
The Doctrine of Discovery (1493) 
 
The Papal Bull “Inter Caetera,” issued by Pope Alexander VI on May 4, 1493, played a central 
role in the Spanish conquest of the New World. The document supported Spain’s strategy to 
ensure its exclusive right to the lands discovered by Columbus the previous year. It established 
a demarcation line one hundred leagues west of the Azores and Cape Verde Islands and 
assigned Spain the exclusive right to acquire territorial possessions and to trade in all lands 
west of that line. All others were forbidden to approach the lands west of the line without special 
license from the rulers of Spain. This effectively gave Spain a monopoly on the lands in the New 
World. 

The Bull stated that any land not inhabited by Christians was available to be “discovered,” 
claimed, and exploited by Christian rulers and declared that “the Catholic faith and the Christian 
religion be exalted and be everywhere increased and spread, that the health of souls be cared 
for and that barbarous nations be overthrown and brought to the faith itself.” This “Doctrine of 
Discovery” became the basis of all European claims in the Americas as well as the foundation 
for the United States’ western expansion. In the US Supreme Court in the 1823 case Johnson v. 
McIntosh, Chief Justice John Marshall’s opinion in the unanimous decision held “that the 
principle of discovery gave European nations an absolute right to New World lands.” In essence, 
American Indians had only a right of occupancy, which could be abolished. 

The Bull Inter Caetera made headlines again throughout the 1990s and in 2000, when many 
Catholics petitioned Pope John Paul II to formally revoke it and recognize the human rights of 
indigenous “non-Christian peoples.” 
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Excerpt: 

Wherefore, as becomes Catholic kings and princes, after earnest consideration of all matters, especially 
of the rise and spread of the Catholic faith, as was the fashion of your ancestors, kings of renowned 
memory, you have purposed with the favor of divine clemency to bring under your sway the said 
mainlands and islands with their residents and inhabitants and to bring them to the Catholic faith. Hence, 
heartily commending in the Lord this your holy and praiseworthy purpose, and desirous that it be duly 
accomplished, and that the name of our Savior be carried into those regions, we exhort you very 
earnestly in the Lord and by your reception of holy baptism, whereby you are bound to our apostolic 
commands, and by the bowels of the mercy of our Lord Jesus Christ, enjoy strictly, that inasmuch as with 
eager zeal for the true faith you design to equip and despatch this expedition, you purpose also, as is 
your duty, to lead the peoples dwelling in those islands and countries to embrace the Christian religion; 
nor at any time let dangers or hardships deter you therefrom, with the stout hope and trust in your hearts 
that Almighty God will further your undertakings. And, in order that you may enter upon so great an 
undertaking with greater readiness and heartiness endowed with benefit of our apostolic favor, we, of our 
own accord, not at your instance nor the request of anyone else in your regard, but out of our own sole 
largess and certain knowledge and out of the fullness of our apostolic power, by the authority of Almighty 
God conferred upon us in blessed Peter and of the vicarship of Jesus Christ, which we hold on earth, do 
by tenor of these presents, should any of said islands have been found by your envoys and captains, 
give, grant, and assign to you and your heirs and successors, kings of Castile and Leon, forever, together 
with all their dominions, cities, camps, places, and villages, and all rights, jurisdictions, and 
appurtenances, all islands and mainlands found and to be found, discovered and to be discovered 
towards the west and south, by drawing and establishing a line from the Arctic pole, namely the north, to 
the Antarctic pole, namely the south, no matter whether the said mainlands and islands are found and to 
be found in the direction of India or towards any other quarter, the said line to be distant one hundred 
leagues towards the west and south from any of the islands commonly known as the Azores and Cape 
Verde. With this proviso however that none of the islands and mainlands, found and to be found, 
discovered and to be discovered, beyond that said line towards the west and south, be in the actual 
possession of any Christian king or prince up to the birthday of our Lord Jesus Christ just past from which 
the present year one thousand four hundred ninety-three begins. And we make, appoint, and depute you 
and your said heirs and successors lords of them with full and free power, authority, and jurisdiction of 
every kind; with this proviso however, that by this our gift, grant, and assignment no right acquired by any 
Christian prince, who may be in actual possession of said islands and mainlands prior to the said birthday 
of our Lord Jesus Christ, is hereby to be understood to be withdrawn or taking away. Moreover we 
command you in virtue of holy obedience that, employing all due diligence in the premises, as you also 
promise—nor do we doubt your compliance therein in accordance with your loyalty and royal greatness of 
spirit—you should appoint to the aforesaid mainlands and islands worthy, God-fearing, learned, skilled, 
and experienced men, in order to instruct the aforesaid inhabitants and residents in the Catholic faith and 
train them in good morals. Furthermore, under penalty of excommunication “late sententie” to be incurred 
“ipso facto,” should anyone thus contravene, we strictly forbid all persons of whatsoever rank, even 
imperial and royal, or of whatsoever estate, degree, order, or condition, to dare without your special 
permit or that of your aforesaid heirs and successors, to go for the purpose of trade or any other reason to 
the islands or mainlands, found and to be found, discovered and to be discovered, towards the west and 
south, by drawing and establishing a line from the Arctic pole to the Antarctic pole, no matter whether the 
mainlands and islands, found and to be found, lie in the direction of India or toward any other quarter 
whatsoever, the said line to be distant one hundred leagues towards the west and south, as is aforesaid, 
from any of the islands commonly known as the Azores and Cape Verde; apostolic constitutions and 
ordinances and other decrees whatsoever to the contrary notwithstanding. We trust in Him from whom 
empires and governments and all good things proceed, that, should you, with the Lord’s guidance, pursue 
this holy and praiseworthy undertaking, in a short while your hardships and endeavors will attain the most 
felicitous result, to the happiness and glory of all Christendom. 
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Letter from the King of Spain to Coronado (1540) 

This letter, written on behalf of King Charles V by Francisco Garcia de Loaysa, the president of 
the Council of the Indies, acknowledges Francisco Coronado’s report of the famous Niza 
expedition of the previous year and authorizes Coronado to explore the northern lands, in the 
search for wealth and resources, and in the hope that “through your excellent efforts you will 
bring the natives of that province under our sway and dominion and will bring them into the 
knowledge of the holy catholic faith.” This letter is possibly the earliest surviving official 
authorization by any European regent to explore the lands that became the United States. 

The Niza expedition, named after its leader, the Franciscan friar Marcos de Niza, recorded the 
enduring myth of Cibola—a city or series of cities in the American Southwest rich with gold. The 
Niza expedition is also significant in that Niza’s Moorish manservant, Estevan Dorantes, also 
called Estevan the Black, was the first African documented in the New World. His presence 
predated English and Spanish African slaves by decades, and his ability to communicate with 
Native tribes proved to be vital to Niza’s expedition. 

Coronado, spurred by dreams of wealth, was shortly authorized to mount an impressive 
campaign to seek out Cibola. Setting out from Compostela (in present-day Sonora, Mexico), he 
reached the Zuni country in New Mexico that most scholars suspect to be the location to which 
“Cibola” referred. Coronado’s quest for wealth carried him farther into America, later in search of 
another mythically rich land called Quivira. The area referred to as Quivira proved to be the 
lands occupied by the Wichitas in present-day Kansas. Some anthropological research supports 
the claim that Coronado traveled as far as Kansas, but scholars are divided. Nevertheless, this 
authorization spurred one of the most famous explorations of the New World. 

Transcript 

Francisco Vásquez de Coronado, new Governor and Captain General of the Province of Galicia of New 
Spain, we saw your letter of July 15 of the year prior to 1540, in which we became aware of the state of 
things of that province and the things that you have worked on to bring peace to the natives of the land 
who remained in revolt for which I thank you and have in service the notice that you had and have of the 
pacification and population of the land and of the good treatment of the natives that reside in the land and 
if you continue to be in charge of them, that you continue according to the letters of Don Antonio de 
Mendoza, my viceroy of New Spain, through whom I have made known by my name that I send you 
through as the Captain General of this population of the conquest and land that was discovered by Fray 
Marcos de Niza, that we have given to you because we hope, that through the giving of this title, with your 
life, my lord, you will be of service and the crown be royally presented; and that with your good 
management you place the land under my rule and bring its natives to the knowledge of my Holy Catholic 
faith and we do order you to, with all prudence and good order, work on making sure that the orders and 
provisions that have been ordered by us and the order that has been given by my son, the viceroy, by 
which we inform you that my son, the viceroy, has been sent in your absence so he may be able to watch 
your governance and provide what is beneficial to the service of my God. 

 

 

 

 

 

 

 

5 



 

Sir Francis Drake’s Attack on St. Augustine (1586) 

 

Five years after leading the first English circumnavigation of the globe in 1577–1580, Sir Francis Drake 
led a raid against Spanish settlements in the Caribbean including Santiago, Santo Domingo, and 
Cartagena, as well as St. Augustine (in present-day Florida). This engraving, by Baptista Boazio, was 
made to accompany a book describing Drake’s 1586 expedition, A Summarie and True Discourse of Sir 
Francis Drake’s West Indian Voyage (published in 1588–1589). The illustration depicts the attack of 
Drake’s fleet of twenty-three ships on St. Augustine, which was captured and destroyed on May 28–30, 
1586. Although Boazio was not on the voyage, he worked from firsthand accounts. The engraving is the 
earliest known surviving view of a New World city north of Mexico. 

Drake operated as a privateer under a “letter of marque and reprisal” issued by Queen Elizabeth I. His 
operations were part of the long-standing and escalating tensions between Protestant England and 
Catholic Spain. The Boazio illustrations and A Summarie and True Discourse of Sir Francis Drake’s West 
Indian Voyage were published following the English victory over the Spanish Armada in 1588. 
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The Spanish Armada (1588) 

 

The rivalry between Spain and England grew throughout the late sixteenth century. In the 1570s and 
1580s, Sir Francis Drake led English attacks on Spanish vessels and raided Spanish settlements in the 
Americas. In 1588, Spain’s King Philip II ordered a naval invasion of England. Philip’s Spanish Armada of 
124 ships, 27,000 men, and 1,100 guns departed from Lisbon on May 30, 1588. England meanwhile, led 
by Queen Elizabeth I, readied a counterforce of 197 vessels, 16,000 men, and 2,000 guns. The Spanish 
fleet entered the English Channel on July 30, and the two sides engaged in skirmishes for the next few 
days as the Spanish moved north. On August 8, the fighting culminated in the Battle of Gravelines, in 
which the English navy decisively defeated the Armada. What remained of the badly damaged Spanish 
fleet returned to Spain by sailing up through the North Sea, around the British Isles, and into the Atlantic. 

Such imperial rivalries in Europe greatly influenced how Europeans perceived and interacted with the 
Americas and the native peoples. Whether the Europeans sought territory, gold, souls, or national pride, 
the Americas became a new arena for the ongoing battles for dominance in Europe that were now 
spreading around the globe. 

This map was created in 1590 to accompany A Discourse Concerninge the Spanishe Fleete Invadinge 
Englande in the Yeare 1588, by Petruccio Ubaldini. The English artist, Robert Adams, provided ten 
illustrations showing the positions of the two fleets and their actions in July and August. Here, the English, 
on the left, face the assembled Spanish ships, on the right, in the English Channel. 
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“Imperial Rivalries” by Peter C. Mancall, Professor of History, U. of Southern California 
 
When Christopher Columbus made his plans to sail westward across the Atlantic, he first set off across 
Europe to find sponsors. His brother Bartholomew went to the court of the English King Henry VII (who 
turned him down, much to the regret of later Britons who realized the opportunity they had missed). 
Eventually Columbus received support from King Ferdinand and Queen Isabella of Spain. He sailed 
westward in search of a new route to the riches of East Asia and the Southwest Pacific, but he also 
ventured forth as an agent of a particular European state. Columbus therefore claimed (and renamed) 
new lands for Spain and planted the Spanish flag to mark its expanded territory. 

Columbus’s activities before and during his historic journey reflected his understanding of European 
politics in the late fifteenth century. Venturing westward was too expensive for an individual to fund 
independently, hence governments sponsored such voyages. European policy makers knew that they 
were always competing with each other. They also understood that their rivalries must not offend the 
church; until the Protestant Reformation, religious authority belonged to the pope and his court in Rome, 
along with his representatives across Europe. 

PRINCIPALITIES AND KINGDOMS 

Unlike modern nations, European states in the fifteenth and early sixteenth centuries were not especially 
well organized or efficient. Any accurate map of Europe revealed that principalities, not modern 
nation-states, dominated the continent. There was no such entity as “Ireland,” for example. The island 
instead was the home of four provinces—Leinster, Munster, Connacht, and Ulster—ruled by chieftains, 
each of whom controlled a large territory where inhabitants paid taxes in exchange for protection. The 
leaders of such petty fiefdoms and rulers of larger kingdoms tended to see their neighbors as rivals; just 
as Leinster feuded with Munster, England remained at odds with France, and France competed with the 
Spanish kingdoms. Long-distance military expeditions against more distant foreign powers were relatively 
rare because they were so expensive. European crusaders ventured out to retake the Holy Land from the 
late eleventh to the late thirteenth centuries, hoping to lay claim to Jerusalem and protect it from the 
growing power of Muslim states, but also to make a tidy profit in trade with Middle Eastern merchants. 
Along the way, these Christian warriors often raided the territories they passed through, engendering 
animosities that lasted for generations. 

SPAIN AND PORTUGAL AND THE POPE 

The most important national rivalries for the Western Hemisphere took shape after 1492. The same year 
that Columbus sailed westward, the combined forces of the Spanish kingdoms under the Castilian Queen 
Isabella and the Aragonese King Ferdinand reclaimed Iberia from the Islamic Moors; they also expelled 
Jews who lived there, or forced those who remained to convert to Christianity (at which point they became 
known as Marranos or conversos). Both actions endeared the monarchs to Christian leaders. On May 4, 
1493, Pope Alexander VI (a Spaniard), after hearing about Columbus’s discovery of a “new world,” 
rewarded Ferdinand and Isabella with the Bull of Donation, also known as the Inter caetera, which 
authorized Spain to colonize and exploit American lands despite earlier papal documents that had 
granted Portugal control of newly discovered regions. 

The following year the Spanish and Portuguese rulers, whose ships were then engaged in the most 
far-reaching European exploratory ventures, agreed to the terms of the Treaty of Tordesillas, which 
established a geographical line approximately 1,200 nautical miles west of the Cape Verde islands. This 
boundary entitled the Portuguese to lay claim to Brazil, which they colonized in the sixteenth century, in 
addition to lands newly seen by Europeans in the Old World. Spain, meanwhile, could claim everything 
that lay to the west of the line. 
 
These papally sanctioned agreements propelled the Spanish and Portuguese to establish colonies in the 
Western Hemisphere as well as (for the Portuguese) areas in and near the Indian Ocean and the 
southwestern Pacific. In addition to the voyages of Columbus, the Spanish sent other would-be 
conquerors to lay claim to new territories, including Hernán Cortés, who led Spanish forces to victory over 
the Aztecs in Mexico in the late 1510s, and Francisco Pizarro, whose army emerged victorious over the 
Incas in Peru in the 1530s. In the years that followed, Spanish conquerors raised their standard across 
much of southwest North America as well as Florida. Spanish and Portuguese colonizers eagerly 
extracted wealth from these new territories, especially in the form of hordes of gold, silver, and precious 
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jewels. They made sure to send gifts of thanks to their religious patrons. The pope purportedly used some 
of the gold sent by the Spanish to cover the ceiling of Rome’s ancient basilica and one of its greatest 
churches, Santa Maria Maggiore. The extraction of this wealth came at a high cost not only to America’s 
indigenous peoples, who witnessed the desecration of temples to satisfy the lust of the conquistadores, 
but also to humanity’s history and art, since the newcomers typically melted Native icons and thereby 
erased ancient cultures. 

ENGLAND, FRANCE, AND HOLLAND JOIN THE RACE 

The agreements of the early 1490s made sense in a Europe where the Spanish and the Portuguese were 
the dominant maritime players. But over the course of the sixteenth century other Europeans also 
recognized the benefits of long-distance commerce and conquest. The French had been interested in 
possibilities of Atlantic enterprise since the early decades of the sixteenth century.The Breton explorer 
Jacques Cartier made three voyages—in 1534, 1535–1536, and 1541–1542—as part of an effort to 
expand knowledge of North America and identify a possible route through the continent to the South Sea. 
He never found that passage, but he did explore the St. Lawrence Valley and laid an initial French claim 
to Canada. By mid-century, a group of mapmakers clustered in Dieppe had produced a series of new 
maps, based on Portuguese sea charts (called portolans), which hinted at what explorers would find. In 
July 1608 Samuel Champlain, after exploring other territory farther south, established Quebec City, which 
would become the central colonial outpost of New France. Such grand assertions—such as claiming 
ownership of Canada based on establishing a relatively small community—were not unique. In 1609, the 
Dutch-employed English captain Henry Hudson, after failing to find the Northeast Passage (which he 
hoped would take him through open water north of Russia to the Pacific), crossed the Atlantic and 
eventually made his way up the river that now bears his name. In the years that followed the Dutch laid a 
formal claim to this region, calling it New Netherland and establishing their main outpost on the island of 
Manhattan. 

THE SEARCH FOR THE NORTHWEST PASSAGE 

The English, for their part, schemed to gain control of much of North America, hoping—as did the French 
and the Dutch—to find the Northwest Passage, a water route to Asia that European mapmakers were 
convinced existed somewhere in North America. Whoever found that route would be able to control 
passage from the Atlantic to the South Sea (now the Pacific Ocean) and from there to Japan, China, and 
the Spice Islands. 
 
Since Europeans had fallen in love with East Asian silk as well as the cinnamon, cloves, nutmeg, and 
peppers from places like Banda much earlier, these sixteenth-century explorers knew there was 
enormous demand for whatever they could bring back. A northern route would in theory drastically cut the 
length of the journey, thus ensuring that the spices sailors hauled home would be fresher than those 
brought by other Europeans who took southern routes around Africa or South America. A quick water 
route would also have enabled northern Europeans to cut off both the Spanish, who got to the East 
efficiently only after they claimed Mexico and built a major port at Acapulco (so they could send silver to 
the Philippines to purchase spices and silks), as well as the Portuguese, who reached the Pacific by 
sailing around Africa and then across the Indian Ocean. Even more important, the discovery of the 
northerly route would (at least in the opinion of the English) prove that God favored the Reformation and 
hence reward those who broke away from Rome—a far greater prize than the demarcation line with which 
the pope had rewarded Spain and Portugal. 

RELIGIOUS STRIFE AND THE MAP OF THE "NEW WORLD" 

It is impossible to overstate the significance of religious strife in post-Reformation Europe. After the 
Reformation, northern European Protestants were eager to establish claims in new territories so that they 
could prevent the spread of the faith now known as Roman Catholicism. Under Queen Elizabeth I, a 
daughter of Henry VIII, the English renewed their longstanding effort to colonize Ireland, which had begun 
in the twelfth century but had never fully succeeded. Elizabeth’s commanders, fueled by the idea that Irish 
Christianity was inferior to their own and thus needed to be eradicated, employed brutal tactics on the 
battlefield. This experience shaped the mindset of some of the English who later joined missions across 
the Atlantic. The English, who would eventually gain control of the Atlantic coast of North America 
between Canada and Florida, made their contest with Rome a central part of their arguments for 
conquest and colonization. They were aided, as it turned out, by a report written by a one-time 
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slaveholder turned Dominican missionary named Bartolomé de Las Casas, who in 1552 published (in 
Seville) a book called A Short Account of the Destruction of the Indies. The book contained lurid details 
about torture and murder perpetrated by Spanish conquistadors in the Indies, which Las Casas urged the 
Spanish court to recognize in order to halt such violent tactics. When the book appeared in an English 
language translation in London in 1583, its purpose had less to do with changing Spanish tactics. It 
became a testimony to the inherently barbarous nature of Iberian Catholics, a theme picked up by other 
English authors in the 1580s and 1590s. These texts helped prompt reluctant Protestants to commit 
precious resources to the creation of overseas colonies, thereby expanding the European imperial contest 
for dominance in the Atlantic basin. 

EXPLORATION BOOK SHOP 

Although Europeans looking westward across the Atlantic were in constant competition for lands, riches, 
and souls, they shared information about new discoveries with surprising frequency. When Columbus 
returned from his first journey, his initial testimony quickly appeared in a book now known to scholars as 
the Barcelona Letter of 1493, after the place where a publisher first printed it. Soon editions in other 
languages appeared, including one published in Basel, Switzerland, also in 1493, which included crude 
woodcuts created by an artist who had read the text and tried to create a visual rendering of Columbus’s 
initial encounter with the Arawaks or Tainos. By 1500, descriptions of Columbus’s voyages had spread 
across Europe. 

The spread of works about Columbus was only the beginning. Over the course of the sixteenth century, 
when printing presses proliferated across Europe, scores of new books testified to both the opportunities 
and dangers of the Western Hemisphere. One of those books was written by a young English 
mathematician named Thomas Harriot, who had traveled to the outer banks of modern North Carolina, in 
1585. In 1588 Harriot produced a small book rich with details about the region he had seen, the peoples 
who lived there, and the natural resources that could be extracted from its landscape. Harriot called his 
book A Brief and True Report of the New Found Land of Virginia. Two years later, an avid promoter of 
English colonization named Richard Hakluyt the younger (to differentiate him from his cousin) took the 
text from Harriot’s book and worked with a Flemish engraver based in Frankfurt-am-Main, Theodor de 
Bry, to produce the first fully illustrated published account of any Native American population. In 1590 
English, French, German, and Latin versions all rolled off de Bry’s presses. 

What could explain such a publishing strategy? After all, France was still a Catholic nation, as were parts 
of German-speaking central Europe, so a book extolling the virtues of territory claimed by the English 
might only feed the desire of English foes to seize the region. Yet Hakluyt and the others embraced the 
multi-language edition because they recognized that the European scientific community needed to know 
about new discoveries. The scholars among them could read Latin, but by the late sixteenth century 
vernacular languages had also come to be important in the transmission of knowledge, as people who 
were not scholars became interested in the world around them and the new discoveries. 

The four-language edition of Harriot’s Brief and True Report serves as a cautionary tale for scholars trying 
to understand European imperial rivalries during the initial colonization of the Americas. Europeans 
competed fiercely for territories and souls that they believed they could and should conquer. They also 
mounted legal arguments about which European nation could justly claim which parts of the 
non-European world. These arguments included a tract written by a Dutch jurist named Hugo Grotius, 
published in 1609 as Mare Liberum (the Free Sea), which aimed at undermining the Treaty of Tordesillas. 
Grotius asserted that the Spanish and Portuguese could not lay permanent claim to territories based on a 
geographical line drawn through the ocean, because no one could own the sea. 

By the time the English founded Jamestown, Virginia, in 1607, imperial rivals jostled for control of the 
resources of the Atlantic basin. Eventually European contests would spawn American battles too, with 
far-ranging consequences for the Native peoples who came into contact with newcomers eager to 
establish a firm grip over the Western Hemisphere. 
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Activity #4: Columbian Exchange 
 
Background 
 
The Columbian Exchange, which is named for Christopher Columbus, was the widespread 
transfer of plants, animals, culture, human populations, technology, diseases, and ideas 
between the Americas, West Africa and Europe during the 15th and 16th centuries. 
 
Directions 
 
First, students will create a visual representation of what is described above in the background 
section of this assignment. Students should use the Internet to research the Columbian 
Exchange and correctly depict what each group is receiving in the exchange and from whom. 
The representation must be found in the AP binder homework section and must be best effort 
and will be considered the final copy. Second, students will use their research and visual 
representation to respond to the prompt below. The prompt response must be written in blue or 
black ink and be found in the homework section of the AP binder. The prompt response must be 
best effort and will be considered the final copy. 
 
Prompt 
 
Use your research and visual representation to answer a, b, and c. 

 

A. Identify and explain ONE social, cultural or political change that had a 

significant impact on one of the following groups due to the Columbian 

Exchange. Cite specific textual evidence to support your response. 

i. Europeans 

ii. Native Americans 

iii. Africans 

B. Identify and explain ONE social, cultural or political change that had a 

significant impact on one of the groups above due to the Columbian Exchange 

that was NOT discussed in A. Cite specific textual evidence to support your 

response. 

C. Evaluate whether or not the Columbian Exchange a positive or negative 

historical event for the groups involved in it. Cite specific evidence to 

support your response. 
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Activity #5: Spanish Colonial System 
 
Directions 
 
Students will read, highlight and annotate the following sources: “The Encomienda System” and 
“Caste and Class Structure in Colonial Spanish America”. NOTE: annotation means notes 
and comments added to a written piece. Students will use their annotations to respond to the 
prompt below. The prompt response must be written in blue or black ink and be found in the 
homework section of the AP binder. The prompt response must be a multi-parargraph response 
that demonstrates best effort and will be considered the final copy. 
 
Prompt 
 
Explain how the growth of the Spanish Empire in North America shaped the development 

of social and structures over time. 

 
The Encomienda System 

 
The encomienda is a labor system that was employed mainly by the Spanish crown during the 
colonization of the Americas and the Philippines. In the encomienda, the crown granted a 
person a specified number of natives for whom they were to take responsibility. The receiver 
of the grant was to protect the natives from warring tribes and to instruct them in the Spanish 
language and in the Catholic faith. In return, they could exact tribute from the natives in the 
form of labor, gold or other products, such as corn, wheat or chickens. In the former Inca 
Empire, for example, the system continued the Inca (and even pre-Inca) traditions of exacting 
tribute under the form of labor. 
 
History 
The word encomienda means "to entrust." The encomienda was based on the familiar Spanish 
Reconquista institution in which adelantados (landowning nobles and knights) were given the 
right to extract tribute from Muslims or other peasants in areas that they had conquered and 
resettled. The colonial encomienda system differed from the peninsular institution in that 
encomenderos did not own the land on which the natives lived. Indian lands were to remain in 
their possession. This right was formally protected by the Crown of Castile because at the 
beginning of the Conquest, most of the rights of administration in the new lands went to the 
crown. The system was formally abolished in 1720, but had lost effectiveness much earlier. In 
many areas it had been abandoned for other forms of labor. In certain areas, this quasi-feudal 
system persisted. In Mexico, for instance, it was not until the constitutional reform after the 
Mexican Revolution that the encomienda system was abolished. 
 
Encomenderos 
Initially the encomienda system was devised to meet the needs of the early agricultural 
economies in the Caribbean. Later it was adopted to the mining economy of Peru and Upper 
Peru. The encomienda lasted from the beginning of the sixteenth century to the seventeenth 
century. The grantees of the encomienda were usually conquistadors and soldiers, but they also included 
women and Native-American notables. For example, Doña Marina and the 
daughters of Montezuma were granted extensive encomiendas as dowries. Puppet Inca rulers 
established after the conquest also sought and were granted encomiendas. 
The status of humans as “wards of the crown” under the encomienda system served to "define 
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the status of the Indian population": the natives were free men, not slaves or serfs. 
Conquistadors were granted trusteeship over the indigenous people they helped conquer. The 
encomienda was essential to the Spanish crown's sustaining its control over North, Central and 
South America in the first decades after the colonization, because it was the first major 
organizational law instituted on a continent where disease, war and turmoil reigned. 
 
 
Establishment of the Encomienda 
The phrase "sin indios no hay Indias" (without Indians, there are no Indies - i.e. America), 
popular in America especially in the 16th century, emphasizes the economic importance and 
appeal of native labor, even above that of precious metals or other natural resources. Land 
awardees customarily complained about how "worthless" territory was, unless it also comprised 
a population of encomendados. 
 
In 1503 the crown began to legally grant encomiendas to soldiers, conquistadors and officials. 
The system of encomiendas was aided by the Crown's organizing the Spanish population into 
small harbors known as reducciones, in response to the declining populations. Each reducción 
had a Native chief responsible for keeping track of the laborers in his community. The 
encomienda system did not grant people land, but it indirectly aided in the settlers' acquisition 
of land. Encomenderos became familiar with Native lands; they were positioned to take 
control of land belonging to the Natives under their trusteeship through legal or illegal means, 
when the opportunity arose. As initially defined, the encomendero and his heir were only 
supposed to benefit from the grant for two generations; however, this was often not the case, 
especially if the heir rendered some service to the crown. The encomienda system did 
eventually come to a legal end in 1720, when the crown made a new attempt at eradicating 
the institution. The encomenderos were then required to pay remaining encomienda labourers 
for their work. 
 
The encomiendas became very corrupt and harsh. In the neighbourhood of La Conception, 
north of Santo Domingo, the adelantado of Santiago heard rumors of a 15,000 man army 
planning to stage a rebellion. Upon hearing this, the adelantado captured the Caciques 
involved and had most of them hanged. Later on, a chieftain named Guarionex laid havoc to 
the countryside before an Indian-Spanish army of about 3,000 routed the Ciguana forces under 
his leadership. 
 
Initially, the encomendado was supposed to be returned to the crown after two generations, 
however this was frequently overlooked, In 1574, the Viceroy of Peru Diego Lopez de Velasco 
investigated the encomiendas and concluded that there were 32,000 Spanish families in the 
New World, 4,000 of which had encomiendas. There were 1,500,000 natives paying tribute, 
and 5 million “civilized” natives.[12] 
 
Abolition of the Encomienda 
The downfall of the encomienda system began as early as 1510, when Dominican missionaries 
began protesting the abuse of the native people by Spanish colonists. By 1538 Charles V realized the 
serious implications of a Taíno revolt and compelled policy changes over the labor 
of the Indians. The crown also made two failed attempts to end the abuses of the encomienda 
system, through the Law of Burgos and the New Law of the Indies. 
 
Bartolome de Las Casas a priest from Hispaniola and former encomiendero, underwent a 
profound conversion after seeing the abuses of the native people. He dedicated his life to 
writing and lobbying to abolish the encomienda system which he thought systematically 
enslaved the native people of the New World. Las Casas participated in an important debate 
where he pushed for the enactment of the New Laws and an end to the encomienda system. 
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The Laws of Burgos (1512–13) and the New Law of the Indies (1542) failed in the face of 
colonial opposition. When Blasco Núñez Vela, the first viceroy of Peru, tried to enforce the 
New Laws, which provided for the gradual abolition of the encomienda, many of the 
encomienderos were unwilling to comply with them and revolted against Núñez Vela. 
 
Eventually the encomienda system was succeeded by the crown-managed repartimiento and 
the hacienda, or large landed estates, in which laborers were directly employed by the 
hacienda owners. As the number of natives declined and mining activities were replaced by 
agricultural activities in the seventeenth century, the hacienda arose because land ownership 
became more profitable than the acquisition of labor forces. 
 
The encomienda was also strongly based on tribal identity. Mixed-race individuals, for 
example, could not by law be subjected to the encomienda. This moved many Amerindians to 
deliberately seek to dilute their tribal identity and that of their descendants as a way for them 
to escape the service, by seeking intermarriage with people from different ethnicities, 
especially Spaniards or Creoles. In this way the encomienda somewhat weakened Amerindians' 
tribal identification and ethnicity, which in turn diminished the pool of available 
encomendados. 
 

Caste and Class Structure in Colonial America 
 

During most of the colonial era, Spanish American society had a pyramidal structure with a small number 
of Spaniards at the top, a group of mixed race people beneath them, and at the bottom a large indigenous 
population and small number of slaves, usually of African origin. Although the size of these groups varied 
between regions and fluctuated over the course of three centuries, they comprised the hierarchy of power 
and social status during most of the colonial period. 
 
Spaniards 

The upper echelons of colonial society were dominated by Spaniards, who held all of the positions of 
economic privilege and political power. However, a sharp split existed between those born in Europe, 
"peninsulars," and those born in the Americas, creoles. Although the relationship between these two 
groups was sometimes friendly, as when peninsular men married into creole families, it could also be 
antagonistic. Peninsulars sometimes perceived creoles as lazy, mentally deficient, and physically 
degenerate, whereas creoles often saw peninsulars as avaricious. In the sixteenth century rivalries 
between European-born and American-born friars for control of the religious orders led to violence that 
resulted in a formal policy of alternating terms of leadership between creoles and peninsulars. The 
Spanish crown's preference for European-born Spaniards in government and church posts in the 
eighteenth century provoked deep resentment among elite creole men, who had come to expect positions 
of influence. Their resentment helped fuel anti-Iberian sentiment in the colonies before the wars for 
independence. 

Creoles attributed greed to peninsulars because it was far more possible to make a fortune in the 
Americas than in Europe. Opportunities were present in retail and transatlantic commerce, in gold and 
silver mining, and in bureaucratic posts that offered opportunities to trade in native goods and exchange 
influence for favors. In the sixteenth century many peninsulars made their New World fortunes in order to 
retire in comfort in Spain, but by the eighteenth century, peninsulars were apt to enmesh themselves in 
the communities of the Americas. 

The numerous opportunities for enrichment made the Crown tremendously reluctant to grant titles of 
nobility to creoles who became wealthy in the Americas. Thus, although there were many extraordinarily 
wealthy creole families, there were comparatively few creole noble titles. This lack of titles created one of 
the distinctive characteristics of Spanish society in the New World: In Spain a title of nobility clearly 
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indicated an elevated social rank, but in the Americas there were too few titles to identify all the 
individuals with wealth and power. Nor were all the families that were ennobled by the Crown able to 
retain their economic positions, and this made noble titles uncertain guides to social status. Power and 
status depended far more upon the recognition of one's peers than upon the external and readily 
identifiable labels of nobility, and the absence of noble titles contributed to a sense of shared status 
among all Spaniards. Although there were clear, though usually unstated, limits to ideas of equality 
between elite and non-elite Spaniards, the absence of noble titles and the small size of the European 
population relative to the indigenous population contributed to sentiments of equality. 

Despite the common prejudice against laboring with one's hands, many Spaniards did so, though 
unskilled labor was performed by Indians. Spanish craftsmen were employed for their skills, even when 
they were hired out on a daily basis. In rural settings Spaniards were likely to be the managers and 
foremen over Indians, who did the hard physical labor of planting, weeding, and harvesting crops. 

Introduced to the Americas by the Spaniards, horses became symbols of European superiority; they 
represented wealth (for horses were not cheap), a superior physical vantage point, greater mobility and 
speed, and the superiority of European society. The horse and iron-based arms were the keys to many 
military successes during the Spanish Conquest, and were broadly considered to be indicators of the 
superior social status shared by Spaniards, from which all conquered native peoples and slaves were 
excluded. By Spanish statute, Indians and slaves were forbidden to bear arms, for military reasons. The 
enforcement of this prohibition was greatly assisted by the popularity of the belief that bearing arms, like 
riding a horse, was a prerogative of social rank and being Spanish. 

Castas (Racially Mixed Groups) 

Members of the intermediate racial groups were called "castes" or, in Spanish, castas. They included the 
offspring of black and white parents, called mulattoes; of white and Indian parents, called mestizo; and of 
black and Indian parents, to whom no single term was ever applied. The mestizos, mulattoes, and black 
Indians also intermingled and produced descendants of even greater racial mixture—part Indian, part 
Spanish, part black. No distinctive name was ever applied to these offspring; they were usually called 
simply castas. 

For the first 150 years of Spanish colonial rule the number of castas was relatively small, and racially 
mixed offspring were usually absorbed into the Spanish, Indian, or black groups. During this time only a 
handful were categorized as castas, and these were usually divided into either mestizos or mulattoes. 
About the middle of the seventeenth century, these groups began to develop an identity of their own. 
Instead of merely being people who lacked either the tribal affiliation of native peoples or the social 
prerogatives of Spaniards, they came increasingly to constitute groups in their own right. Women of these 
intermediate groups were more often employed than their Spanish counterparts, whereas the men were 
apt to be artisans, but journeymen rather than masters. 

Racially mixed people were officially banned from positions of influence in colonial society. They could not 
sit on town councils, serve as notaries, or become members of the more exclusive artisan guilds such as 
the goldsmiths. They were barred from the priesthood and from the universities. Those designated as 
mestizos were exempt from the tribute payment owed by their Indian relatives, but no such exemption 
was granted mulattoes; even when freed, they were subject to the traditional payments of conquered 
peoples to their rulers. 

The dramatic growth of the castas in the eighteenth century was an increase in sheer numbers of castas 
as well as a proliferation in the number of racial categories. From the simple divisions of mestizo and 
mulatto emerged categories such as the castizo, an intermediate position between Spaniard and mestizo, 
and morisco, the equivalent between mulatto and Spaniard. And the steady rise of intermarriages among 
the racially mixed population itself produced an enormous range of physical types, in turn generating a 
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number of novel, often fanciful names for the sheer physical variety apparent for the first time in large 
numbers during the eighteenth century. 

Indians 

The Indians were a conquered people, and many of the earliest social distinctions regarding them, such 
as the payment of tribute, stemmed from their initial relationship to the Crown as conquered subjects. 
Spanish rulers exempted indigenous elites from payment of tribute and granted them the honorific "Don," 
characteristic of the Spanish lesser nobility. But whereas such titles and exemptions from tribute were 
hereditary among Spaniards, these titles were held only by Indians who were incumbents. Because the 
offices they held were rarely hereditary—instead they were passed among members of the community, 
often by elections—the exemptions from tribute were rarely permanent. 

Indigenous communities in the New World were overwhelmingly agricultural. Indians farmed land, either 
their own or that of Spaniards. Some resided in communities near Spanish settlements, others were 
forcibly removed and "congregated" near such settlements. In some regions Indians engaged in fishing or 
hunting. In the urban areas of the Americas, Indians were more apt to be construction workers (e.g., 
bricklayers, stonemasons), day laborers, or vendors of agricultural products. 

In the mining regions of Central and South America, Spaniards used Indians to mine the gold and 
especially the silver found in regions located away from major population centers. Spaniards uprooted 
Indians, temporarily or permanently, and relocated them in communities near the mines. Slaves were 
rarely employed in the mines, and never in large numbers. Mining was the labor of Indians. 

Slaves 

In the early years of the Spanish Conquest a great number of Indians were captured and enslaved on the 
Caribbean islands and nearby landfalls. Slavery was blamed by many for the devastation of indigenous 
communities, and the practice was outlawed by the New Laws of 1542, though natives who fought the 
Spaniards in frontier regions were often enslaved as late as the seventeenth century. 

Following the devastation of native peoples in the Caribbean, blacks were introduced as slave labor. The 
largest number of black slaves arrived in the Spanish colonies between 1550 and 1650, corresponding 
with growth in the cultivation of sugar in Spanish America. But with the surpassing success of sugar 
production in seventeenth-century Brazil, the Spanish American industry shrank substantially, along with 
the number of imported slaves. In the nineteenth century, both the number of imported slaves of African 
origin and the sugar industry were revived in the Spanish Caribbean. But on the mainland, the numbers of 
imported slaves fell off sharply after 1650. In addition to the slaves in sugar-growing regions, there were a 
small number of slaves in the entourages of the wealthy and powerful in Spanish American capitals. 
These slaves were often pages, working in the urban homes of the well-to-do. 

Between the middle of the seventeenth century and the end of the next century, the slaves of African 
origin disappeared as a readily identifiable social group in Spanish America. In some cities the African 
presence persisted into the nineteenth century. In the last years of Spanish rule, approximately one-third 
of the population of Buenos Aires was considered black, but by the end of the nineteenth century the 
percentage of Afro-Argentines had dropped to 2 percent. Nevertheless, their integration into the racially 
mixed population was central to the transformation of Spanish New World society in the eighteenth and 
nineteenth centuries. 
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Activity #6: The French, Dutch and English 
 
Directions 
Students will use the  following internet links to create a Venn diagram graphic organizer into 
the note section of their AP US History binders. The organizer should compare and contrast the 
role that religion played in each nation’s colonial pursuits, their economic and political systems 
place in colony building, and finally, their treatment of natives that they came in contact with in 
their trans-Atlantic pursuits.  
 
French colonization: https://www.youtube.com/watch?time_continue=228&v=UqUSY59Kilk 
Dutch colonization: https://www.youtube.com/watch?time_continue=6&v=rH1uGY16WJM 
English colonization: https://www.youtube.com/watch?time_continue=53&v=ecFVogu0H2w 
 
Khan Academy (Period 2: Early Colonization Projects): 
https://www.khanacademy.org/humanities/ap-us-history/period-2 
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